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Florida Core Competencies for Early Care and Education Practitioners  

 
Florida Core       
Competencies for 
Early Childhood 
and Education 
Practitioners 

 

The Florida Core Competencies for Early Care and  

Education Practitioners is a set of knowledge and skill 

standards that define what early care and education 

practitioners who work directly with children should 

know and be able to do in order to facilitate child 

growth and development and partner effectively with 

families. The core competencies include expectations 

across a continuum of training, education and         

experience, ranging from entry-level practitioner to 

practitioners with degrees, certifications and            

extensive experience. Identifying a core body of 

knowledge, that defines the content knowledge      

expectations for those working in the profession, is a 

crucial and foundational component to developing 

and implementing a professional development      

system in Florida. 
 

The framework for developing the core competencies 

has included reviewing the purpose and importance of 

competencies, assessing the  research and best practices 

evidence in compiling the competencies and considering 

various  pathways, both formal and informal, to attaining 

the knowledge and skills outlined in the competencies. 

Deliberations and work also addressed core knowledge 

subject areas and levels of expertise. 

Purpose 
 

The development of the Florida Core Competencies for 

Early Care and Education Practitioners was led by a 

steering committee of state leaders representing      

government agencies, higher education institutions, 

early care and  education provider associations, train-

ing and   technical assistance organizations, and other 

early childhood stakeholders. The importance and pur-

pose of the core competencies are summarized as fol-

lows: 
 
 Identifies and defines what practitioners need to 

know and be able to do, the knowledge and       

behavioral expectations, to provide quality early 

care and education for children and their families. 
 
 Outlines a set of characteristics and attributes that 

define a continuum of  professional development 

over time, along multiple pathways and supports 

effective job performance in early care and         

education. 
 

 Creates a framework and common   language for 

professional development; defines terms and  

expectations that can be used consistently 

among practitioners and across agencies,  insti-

tutions, programs and organizations when com-

municating about early care and education. 

 

 Serves as a standard for decisions and practices 

carried out by practitioners in all early care and 

education settings and programs. 

 

 Provides guidelines for developing, tracking,    

supporting and promoting staff qualifications, 

curricula, distance learning and professional                

development tools and resources for               

practitioners in multiple early care and educa-

tion systems and settings. 

 

 Creates a framework to promote recognition of 

the significance of the early care and education 

profession, inform accountability systems and 

guide training, education, articulation agree-

ments between institutions and interagency            

agreements. 
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About the Core Competencies. 

The core competencies are used as follows: 
 

 Providers, Directors, Practitioners, Teachers. 

 A self-assessment tool to measure   levels of 

knowledge and skill in each of the seven 

core knowledge areas. 
 
 A guide to identify specific areas for future 

professional development. 
 

 Directors, Program Administrators. 

 Create job descriptions and staff evaluation 

tools. 

 Specify education and training requirements 

for teaching positions. 

 Develop and track staff professional 

development and growth plans. 

 Create compensation incentives based 

on levels of competency achieved by 

practitioners. 

 Trainers, Training Entities. 

 Guide planning and developing  education 

and training efforts and curriculum across 

levels of  competencies. 

 Encourage cross-sector involvement in 

training. 

 Promote training and education 

opportunities that address specific 

competencies. 

 Higher Education Entities. 

 Coordinate and design course  content 

to facilitate transfer and articulation 

agreements. 

 Assess current program content to 

determine course development and 

modification. 

 Design pathways leading to 

qualifications, degrees and                

credentials. 

 Federal, State and Local Agencies. 
 

 Develop and implement policies that 

will enhance professionalism in early 

care and education. 

 Link core competencies to other  and 

education system efforts (e.g., Early Learning 

Guidelines, Early Care and Education              

Frameworks, Quality Rating Improvement          

Systems,  Accreditation Systems, and Expanding 

Opportunities). 

 Link core competencies to efforts to 

support school success for children. 

 Promote use of core competencies across       

programs, agencies and higher education         

institutions. 

 Link core competencies to compensation           

initiatives to improve wages within early care and 

education, linking competence to compensation. 

 Core competencies for other professionals in the 

early care and education field are available. The 

knowledge and skill requirements for after  

practitioners, directors and technical   assistance 

specialists are significantly different from those    

required of practitioners who work directly with 

children. These differences  underscore the need 

for developing core competencies for these                

professionals. 
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The Florida Core Competencies for Early Care and 

Education Practitioners were developed based on a 

thorough review of research and best practices and 

are grounded in developmentally appropriate     

practice. The work completed at the state level in 

early 2000, Pathways to Professionalism, and at the 

local level, by a collaborative of early childhood  

partners in Palm Beach County provided a base of 

research and criteria for the core competencies. A 

multitude of national standards were reviewed and 

incorporated into the core competencies,  

including those of the National Association for the 

Education of Young Children (NAEYC) Professional 

Development, Program, and Accreditation       

Standards; the Child Associate     

Competency Standards developed by The Council 

for Professional Recognition; National Teacher     

Certification Standards; guidance regarding infant 

and toddler teachers developed by Zero to Three; 

National Association for Family Child Care (NAFCC) 

Accreditation standards; and professional               

development guidelines developed by the Division 

for Early Childhood of the Council for Exceptional 

Children. 

Standards of Development 

Resources and information from the National Child Care 

Information Center and the NAEYC Early Childhood 

Workforce Initiative guided development of the core  

competencies. National standards and state                 

comparisons regarding competencies, system         

frameworks, quality assurance mechanisms, funding, 

access and data were reviewed and considered. 

 

Core competencies from numerous other states were 

also examined. Extensive efforts were made to ensure    

broad-scale input into developing the core competencies 

within the Florida early childhood community. 

In addition to the guidance of the Professional 

 

Development Initiative Steering Committee, a core     
competency workgroup (utilizing teachers, directors,    

administrators, trainers and other stakeholders) and    

several teacher and trainer focus groups assisted with 

competency development. Input from other system     

initiatives within Florida (e.g., Inclusion Task Force, 

Frameworks Initiative) was also considered. 

Practitioners develop knowledge and skill in a      

variety of ways, and the Florida Core Competencies 

for  Early Care and Education Practitioners are     

designed to support formal and informal pathways 

of early care and education training and education. 

For those who choose a more formal route of      

college and university education, the core           

competencies provide a framework for developing 

coursework and curricula for higher education     

institutions. In a similar way, local trainers and   

training  utilize the core competencies 

to plan and develop informal training programs and 

modules.  

Teachers and their supervisors can utilize the core    

competencies to  develop personal professional         

development plans and evaluate course and workshop 

offerings based on their alignment with identified needs. 

 

As teachers and directors become more accustomed to 

a professional development system and are afforded 

more financial and resource supports, it is likely that 

some individuals will want to move from the informal to 

the formal system. 

Formal and Informal Pathways 
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Tiers of Competencies  

Professionals in the early care and education field       
become increasingly competent through their              
experiences and professional development                   
opportunities. The Florida Core Competencies for Early 
Care and Education Practitioners have been organized 
from basic- to high-level skills across four levels or tiers. 
Each tier is a prerequisite to the next, with knowledge 
and skill in one tier required before moving to the next 
higher tier. Knowledge and skill development generally 
progresses from knowing and following practices to  
planning and implementing activities and procedures to 
eventually analyzing and evaluating programs and     
practices.  

TIER 1 
Tier 1 represents demonstrated knowledge and skills across all seven core knowledge areas; these are knowledge and 
skills that practitioners with minimal training and experience need in order to work effectively with young children.  

TIER 2  

Tier 2 represents demonstrated knowledge and skills in addition to those described at Tier 1 across all seven core 
knowledge areas; it is likely that teachers who have completed approximately 120 clock hours of specialized training 
and education in early care and education, with some professional development in each core knowledge area will be 
at this level.  

TIER 3  

Tier 3 represents demonstrated knowledge and skills in addition to those described in Tier 2 across all seven core 
knowledge areas; it is likely that teachers that have completed  approximately 180 clock hours of specialized training 
and education in early care and education in addition to Tier 2, with some professional development in each core 
knowledge area will be at this level.  

TIER 4  

Tier 4 represents demonstrated knowledge and skills above Tier 3 across all seven core knowledge areas; it is likely 
that teachers who have completed at least 120 college credits with at least 42 hours of Early Childhood Education/
Child Development; Family and Child Sciences; Elementary Education or Youth Development from a regionally       
accredited college or university, with some professional development in each core knowledge area will be at this  
level.  

In some instances, however, skills and knowledge are 
not linear and not all begin at the entry level, so some 
skills may seem similar across different levels. The tiers 
of competencies provide a pathway to enter and      
progress within the early childhood field. Each tier    
assumes greater knowledge and skill than the previous 
tier, and assessment documents have been developed 
to demonstrate alignment of the competencies to the 
formal educational system of credentials and degrees. 
The intent of the document is to describe knowledge 
and skills that can be obtained in a variety of ways; 
thus, tiers should not be tied to a particular job or     
position of employment. 
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Core Areas  

Core knowledge is defined as the specific knowledge, 

competencies and characteristics needed by early care 

and education practitioners to work effectively with 

young children and their families. Each subject area    

describes the knowledge and skills that practitioners 

need in order to work with children birth through age 5 

and their families. Information is applicable to a wide 

variety of settings and programs. The Florida Core      

Competencies for Early Care and Education Practitioners 

includes the following knowledge or subject base areas: 
 
 Health, Safety and Nutrition. 
 
 Child Development and Learning. 
 
 Building Family and Community Relationships. 
 
 Teaching and Learning Environments and Interactions. 
 
 Curriculum. 
 
 Observing, Documenting, Screening and Assessing to 

Support Young Children and Their Families. 

 Professionalism. 
 
The core knowledge areas are interconnected and 

support each other. The order of presentation is 

offered to help organize the information and is no  

indication of priority. 

Disposition  

“All of life is education and everybody is a teacher and  
everybody is forever a pupil.” 

 
—Abraham Maslow 

Equally as important as core knowledge and skills are 

key dispositions or temperaments. Practitioners with 

certain characteristics are more likely to interact  

successfully with young children and families and 

provide quality early care and education environ-

ments. These essential characteristics and              

dispositions are important at each tier of                 

professional development and include: 
 
 Interest in working with children. 
 
 Appreciation for and curiosity about            

development in all children. 

 Flexibility. 
 
 Stable and responsible work habits. 
 
 Desire to learn. 
 
 Utilizes self-reflection. 
 
 Contributes positively to team efforts. 
 
 Ability to articulate own feelings and needs. 
 
 A sense of humor. 
 
 Respect for and acceptance of the diversity of 

children and families. 

 Ability to solve problems. 
 
 Good interpersonal and communication 

skills with children and adults. 
 
Practitioners are encouraged to consider their own 

dispositions when making decisions about entering 

or staying in the early care and education field. As 

with any profession, it is important to find work that 

fits individual personalities and skills in order to build 

competence, personal contentment and professional 

satisfaction. Directors are encouraged to consider 

using these dispositional qualities in screening new 

job applicants, as part of annual performance      

evaluations and in developing staff professional    

development plans. 
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TIER 1  

1.   . 

2. Follow regulations on staff/child ratios.  

3. . 

4.     

5.    . 

6.     . 

6. of 

 

7.  

TIER 2 

1.  of children. 

2. for be by adults. 

3. equipment. 

4. to and 
for disabilities. 

5. ratios. 

6. are followed. 

7. of to as by state codes. 

8. for to are followed. 

TIER 3 

1.  of to a of ethics. 

2.  of to need. 

3.  for all regulations. 

4.  quality. 

5.  for standards. 

TIER 4 

1.  of to a of ethics. 

2.  of to need. 

3.  for all regulations. 

4.  quality. 

5.  for standards. 

Core Knowledge Area 1:          
Health, Safety and Nutrition.                    

A. Have thorough knowledge of rules and regulations. 
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TIER 1  

1.  safe and use of and and accordingly. 

2.  to and to staff member. 

3.  to and measures. 

4. a safe and safe and toys. 

5. Follow established safe sleep practices for infants.  

TIER 2 

1.  the 
of abilities. 

2.  rules to 

consistently. 

3.  families/guardians. 

4.  to the safety of the      

function of 

equipment. 

5.  to in case of emergency. 

TIER 3 

1.  inside/outside. 

2.  to the 

of of differing abilities. 

3. that 

children. 

4. Prepare dedicated safe spaces for young children that promote 

movement and explorations.  

TIER 4 

1.  for safety. 

2.  on safety. 

3.  for for that 

or to others. 

Core Knowledge Area 1:  
Health, Safety and Nutrition. 

B. Design, maintain and assess safe environments. 

“To help stem the childhood obesity epidemic, the nation must pay more attention to the 
food and the physical activity offered in ...child care settings.” 

—The Future of Children 

Florida Core Competencies for Early Care and Education Practitioners  
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TIER 1  

1.  use of for self and children. 

2.  and and with children. 

3. a and furniture. 

4. Follow established safe diapering practices.  

TIER 2 

1. of accordingly. 

2. precautions. 

3. to families. 

4. a environment. 

TIER 3 

1.  of to procedures. 

2.  for needs. 

3.  trips. 

TIER 4 

1.  to a on the on trips. 

2.  care to health of met. 

3.  as a for for of child neglect. 

4.  of and for services. 

5.  current on  

6.  life styles. 

Core Knowledge Area 1:  
Health, Safety and Nutrition. 

C. Respond to children’s health needs.  
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TIER 1  

1.  and sessions. 

2.  for with allergies. 

3.  and to the of children. 

4.  a and times. 

5.  for and safe handling. 

TIER 2 

1.  

considerations. 

2.  of for needs. 

3.  for of choices. 

TIER 3 

1.  foods. 

2. to for a of needs. 

3. Follow a flexible feeding schedule for infants and toddlers that meets the child’s needs and family preferences.  

TIER 4 

1.  a accordingly. 

2.  on practices. 

Core Knowledge Area 1:  
Health, Safety and Nutrition. 

D. Promote good nutrition. 
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Core Knowledge Area 2: 
Child Development and Learning.  

A. Know and understand children’s characteristics and needs.  

TIER 1  

1.  that at and that may affect learning. 

2.  for and the of child. 

3.  and milestones. 

TIER 2 

1. the corresponding to the Florida Early Learning and      

Developmental Standards: Birth to Five) 

2. styles  

TIER 3 

TIER 4 

1.  on in temperament. 

2.  or in including executive functioning 

a need for services. 

3.  of to practice  

1.   in practices. 

2.  practice of 

education. 
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TIER 1  

1.  and to and children. 

2.  and for all children. 

TIER 2 

1.  in to the of all children. 

2.  to all children. 

TIER 3 

TIER 4 

1.  to of all children. 

2.  to of needs. 

3.  as for in family members. 

1.  to all children. 

2.  to for a of needs. 

3.  in all children. 

Core Knowledge Area 2: 
Child Development and Learning. 

B. Know and understand the similarities and differences between children 

who are developing typically and atypically.  

“It is with children that we have the best chance of studying the        
development of logical knowledge, mathematical knowledge, physical 

knowledge, and so forth.” 
 

—Jean Piaget 
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TIER 1  

1.  for all and families. 

2.  in of and development. 

TIER 2 

1.  development. 

2.  the interactions. 

3. or 
to be successful. 

4. to the of children. 

TIER 3 

TIER 4 

1.  learning. 

2. on for all children. 

3. Describe how infant and toddler caregiving practices set the framework for their learning. 

1.  to of children. 

2.  on of to   
practice. 

3.  to for by 
communities. 

Core Knowledge Area 2: 
Child Development and Learning. 

C. Know and understand the multiple influences on development  

and learning.  

“If formal instruction is introduced too early, too intensely and too 
abstractly, the children may indeed learn the instructed knowledge 

and skills, but they may do so at the expense of the disposition to use 
them.” 

 
—Lillian Katz 
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TIER 1  

1.  that play. 

2.  and with all and behaviors. 

3.  and in all children. 

TIER 2 

1. a 

play. 

2. self-confidence and 
 

3. to all of development. 

4. of to needs. 

5. children. 

6. Describe how infant and toddler development occurs within the context of a secure relationship with a            
consistent caregiver. 

TIER 3 

TIER 4 

1.  for cultural, 

all  

2.  to of learning. 

3.  in of and for 

for needs. 

1.  to for with peers. 

2.  of of the 

for of of principles. 

3.  or in 
to planning. 

Core Knowledge Area 2: 
Child Development and Learning. 
D. Use developmental knowledge to create healthy, respectful, supportive                

and challenging early learning environments.  
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TIER 1  

1. of confidentiality. 

2. of and for and structures. 

3. and that and special may 
how children. 

TIER 2 

1. of the experiences. 

2. for of structures. 

3. to a of backgrounds. 

4. an of the on of cul-
ture. 

TIER 3 

1. for in of 

and practices. 

2. of 

program. 

TIER 4 

1. of in 

on for 

needs. 

2. of the of 

supports. 

3. for a cross- 

perspective. 

Core Knowledge Area 3: 
Building Family and Community Relations.  

A. Know about and understand family and community characteristics. 
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TIER 1  

1. respectfully. 

2. to the with his or her family. 

3. for the role as educator. 

4. for and for children. 

TIER 2 

1. a of strategies. 

2. Invite to be in 
in learning. 

3. a are teachers. 

TIER 3 

1. to and 

life concerns. 

2. on of children. 

3. for as appropriate. 

4. in home. 

TIER 4 

1. as makers. 

2. as appropriate. 

3. in to and 

development. 

4. in to their development. 

Core Knowledge Area 3: 
Building Family and Community Relations.  

 
B. Support and empower families through respectful,  
and reciprocal relationships. 

“They may forget what you said, but they will never 
forget how you made them feel.”  

 
—Carl W. Buechner 
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TIER 1  

1. and with volunteers. 

2. that and families. 

3. and with and events. 

TIER 2 

1. growth. 

2. in to the of the environment. 

3. of for needs. 

4. in as needed. 

TIER 3 

1. on a basis. 

2. make 

referrals. 

3. in events. 

TIER 4 

1. to participation. 

2. in of Individual 
(IEPs). 

3. 

laws. 

4. to of families children. 

5. needed. 

Core Knowledge Area 3:  
Building Family and Community Relations.  

C. Develop collaborative partnerships with families and communities to   

optimize child growth and development.  
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TIER 1  

1. Use and with at eye level. 

2. to distress. 

3. with and times. 

4. Use in the to for and families. 

5. to learners. 

TIER 2 

1. a of for as: talking 

to at children. 

2. to feelings. 

3. positive 
families. 

4. to children. 

5. Demonstrate understanding of infant and toddler behaviors and supportive positive responses. 

TIER 3 

TIER 4 

1. of for children. 

2. in activities. 

3. to of 

families. 

1. on to and 
papers. 

2. effective 
children. 

Core Knowledge Area 4: 
Teaching and Learning 

Environments and Interactions. 
A. Connect with children and families through positive and  

supportive relationships.  
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TIER 1  

1. the of play. 

2. is by practice. 

3. how play and time to play. 

4. Use a of including 
and group and instruction. 

TIER 2 

1. of a 
for children. 

2. to of 

children 

 

TIER 3 

TIER 4 

1. learning 
are in for all children. 

2. to 
of each child 

 

1. to and interactions 
. 

2. of of and 
to development. 

Core Knowledge Area 4: 
Teaching and Learning  
Environments and Interactions. 
B. Use developmentally appropriate practice. 
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TIER 1  

1. rules. 

2. in for behavior. 

3. expectations. 

4. and out for children. 

TIER 2 

1. for to families. 

2. of as choice- 
encouragement. 

3. in in the age ap-
propriateness). 

4. Identify appropriate expectations of infants and toddler attention spans, interests, social abilities and physical 
needs.  

TIER 3 

TIER 4 

1. 
self-control. 

2. of in 
families. 

3. to of to needs. 

4. to for 
concerns. 

1. in all as as 
of a group. 

2. of families. 

3. as needed. 

4. to to in  
partners. 

Core Knowledge Area 4: 
Teaching and Learning 

Environments and Interactions. 
C. Use developmentally appropriate guidance strategies. 

“Do not train a child to learn by force or harshness;  
but direct them to it by what amuses their minds, so that you may 

be better able to discover with accuracy the      peculiar bent of 
the genius of each.”  —Plato 
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TIER 1  

1. an that a of and outdoors. 

2. a and the to children. 

3. Use age as TV and with a purpose. 

4. and into the environment. 

TIER 2 

1. an a of 

activities. 

2. are to the of 
all needs. 

3. a of languages. 

4. of technology. 

5. a of styles. 

6. behaviors. 

7. Provide infants and toddlers flexibility with activities throughout the daily routine.  

TIER 3 

TIER 4 

1. environment. 

2. to of all children. 

3. environment. 

4. to strategies. 

5. to Family 
for children.  

1. for of of complexity. 

2. to in family 
background. 

3. assessments. 

4. on various to 
potential. 

5. to in to and programs. 

6. into for en-
vironments. 

Core Knowledge Area 4: 
Teaching and Learning 
Environments and Interactions. 

D. Design a learning environment that promotes positive outcomes for children. 
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TIER 1  

1. to Five  ages. 

2. skills. 

TIER 2 

1. of the to 
art, music, movement. 

2. of the of the curriculum. 
3. Recognize secure relationships with infants and toddlers as the base for exploration and learning. 

TIER 3 

1. in planning. 

2. learning. 

3. in knowledge. 

4. to all of 
to . 

5. Implement infant-toddler curriculum based upon caregiving routines, child preferences and individual  
characteristics. 

TIER 4 

1. between 
learning . 

2. in planning. 

3. on in childhood. 

4. assessments. 

Core Knowledge Area 5: 
Curriculum. 

A. Understand content knowledge in early childhood education.  

“The teacher must orient his work not on yesterday’s 
development in the child but on tomorrow’s.” 

—Lev Vygotsky  
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TIER 1  

1. and with activities. 

2. with fine and skill and outdoors. 

TIER 2 

1. at of development. 

2. and as 
as development. 

3. a of time. 

4. to coordination. 

5. to of needs. 

6. actions. 

7. Plan opportunities when infants and toddlers can practice fine and gross motor development.  

TIER 3 

1. areas. 

2. to needs. 

3. to experiences. 

4. Adapt physical activities with infants based on their readiness to engage with adults and the environment.  

TIER 4 

1. of activities. 

2. on development. 

3. of its on to identify 
resources. 

Core Knowledge Area 5: 
Curriculum. 
B. Implement a curriculum to support physical health and motor develop-
ment. 

“Many things can wait; the child cannot. Now is the time his 
bones are being formed, his mind is being developed. To him we 

cannot say tomorrow; his name is today.” 
—Gabriela Mistral 
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TIER 1  

1. in and with children. 

2. children. 

3. in age and activities. 

4. expression. 

5. and and non-verbally. 

6. Foster attachment in care with infants and toddlers.  

TIER 2 

1. to in play. 

2. emotions. 

3. of transition. 

4. the of all children. 

5. for to another. 

6. Practice responsive caregiving techniques to calm infants and toddlers in distress.  

TIER 3 

1. in in ways. 

2. situations. 

3. of children. 

4. Support secure attachments between families and infants. 

TIER 4 

1. a a explore. 

2. to a in and development. 

3. of children. 

4. of on development. 

5. as in families. 

6. Implement practices for continuity of care with infants and toddlers.  

Core Knowledge Area 5: 
Curriculum. 

C. Implement a curriculum to support social and emotional develop-
ment.  
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TIER 1  

1. Ask and to their responses. 

2. play that into the of children. 

3. to and use of 

and activities. 

4. a on and plan appropriately. 

5. a of that can be and in a of ways to 

and creativity. 

6. Encourage exploration in infant and toddler play. 

TIER 2 

1. problem- 
to the of all children. 

2. for early an 

approach. 

3. of development. 

4. of play art. 

5. Select safe and developmentally appropriate materials for infants and toddlers.  

TIER 3 

1. for using an 

approach. 

2. life as 
knowledge. 

3. curriculum. 

4. Facilitate infant and toddler play by following their lead and interests. 

TIER 4 

1. of in accordingly. 

2. to styles. 

3. to of all children. 

4. Understand that infants and toddlers have a culturally based approach to play and exploration.  

Core Knowledge Area 5: 
Curriculum. 

D. Implement a curriculum to support cognitive development and general 

knowledge. 
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TIER 1  

1. and that and talking. 

2. Use to and as talking, and 

and recognition. 

3. use or to thoughts. 

4. and techniques. 

5. and learners. 

6. Encourage verbal and nonverbal communication with infants and toddlers.  

TIER 2 

1. in a of ways. 

2. a in the for to to 

skills. 

3. to for children. 

4. of literacy. 

5. of preschoolers. 

TIER 3 

1. to development. 

2. day. 

3. of or more 
supports. 

4. as to needs. 

5. Identify objects and activities in the infant and toddler daily routines by name.  

TIER 4 

1. of as needed. 

2. for learners. 

3. strategies. 

4. all of curriculum. 

5. of on development. 

6. Understand the importance of modeling turn-taking during verbal and non-verbal communication for infants and 
toddlers. 

Core Knowledge Area 5: 
Curriculum. 

   E. Implement a curriculum to support language and literacy development.  
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TIER 1  

1. to try new activities. 

2. in and choices. 

TIER 2 

1. in decision-making. 

2. of all of art. 

3. a of for children. 

4. Provide support for group interactions between toddlers.  

TIER 3 

1. curriculum. 

2. to curiosity. 

3. for to of skills. 

4. Support the different learning needs of young infants, mobile infants and younger and older toddlers.  

TIER 4 

1. to an in all children 

to learning  

2. for to to learning. 

3. for of creativity. 

4. Plan and implement curriculum to engage infants and toddlers in curious exploration.  

Core Knowledge Area 5: 
Curriculum. 

F. Implement a curriculum to support positive approaches to learning. 

“What children need most is loving care and new experiences. 
Talking, singing, playing and reading are some of the key           

activities that build a child’s brain.”  
—Author Unknown 



 32 

TIER 1  

1. of and of children. 

2. in and assessment. 

3. that is an process. 

4. in and skill children. 

TIER 2 

1. to get to as an and life situation. 

2. the of of in and assessment. 

3. the of assessment. 

4. in activities. 

TIER 3 

TIER 4 

1. of to the 

of child. 

2. of as a to more 

or diagnosis. 

3. to in on an basis. 

1. of to in Individual 
or for to practices. 

2. findings. 

3. an to instruction 

if needed. 

4. on assessment. 

Core Knowledge Area 6: 
Observing, Documenting, Screening and 

Assessing Young Children and Their Families. 
A. Understand the goals, benefits, purposes and uses of screenings and 
assessments.  
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TIER 1  

1. with of to with records. 

2. of to progress. 

TIER 2 

1. of and accuracy. 

2. on an of the 

records. 

3. Be a of processes. 

TIER 3 

TIER 4 

1. on tools 
in settings. 

2. methods. 

3. for as 

as in members. 

4. a of methods. 

1. for of 
for needs. 

2. a of to observations. 

3. of with of 
assessment. 

4. to approaches. 

Core Knowledge Area 6: 
Observing, Documenting, Screening and     
Assessing Young Children and Their Families. 
B. Know about and use observation, documentation and other appropriate  
assessment tools and approaches. 
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TIER 1  

1. the for or to and assessment. 

2. of and information. 

3. help as to children. 

TIER 2 

1. a for behavior. 

2. of are to the family, 

activities. 

3. a and development. 

TIER 3 

TIER 4 

1. of needs on 

results. 

2. on results. 

3. of in a group. 

4. and of 
children. 

1. for for to practices. 

2. in into 
revisions. 

Core Knowledge Area 6: 
Observing, Documenting, Screening and 

Assessing Young Children and Their Families. 
C. Understand and practice responsible screening and assessment. 
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TIER 1  

1. and and as as with behavioral 

concerns). 

2. of in children. 

TIER 2 

1. in a way. 

2. to learning. 

3. for in assessment. 

TIER 3 

TIER 4 

1. a to to and/or 
services. 

2. on a basis. 

3. a to on 

routines. 

1. in for on 

in supervisors. 

2. for on of a of 
for for child. 

3. to as needed. 

Core Knowledge Area 6: 
Observing, Documenting, Screening and  
Assessing Young Children and Their Families. 

D. Know about assessment partnerships with families and other professionals. 
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TIER 1  

1. a with children. 

2. to of practice. 

3. a plan. 

4. an of the Competencies. 

TIER 2 

1. behavior. 

2. of to the 
accordingly. 

3. or in associations. 

TIER 3 

1. leadership. 

2. of on of 
practices. 

3.  
4. to 

and objectives. 

TIER 4 

1. of to it. 

2. for a on Competencies. 

3. of on improvement. 

4. in in a capacity. 

Core Knowledge Area 7: 
Professionalism. 

A. Identify with the early childhood field.  
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TIER 1  

1. the to with coworkers. 

2. and its to job duties. 

3. with and and the of 
and personnel. 

4. and it to and procedures. 

5. for and and timeliness. 

TIER 2 

1. records. 

2. in activities. 

3. of in an of conduct 
of  

TIER 3 

1. to an of ethics. 

2. in of conduct. 

3. for a all of early 

education. 

4. to a workplace. 

5. activities. 

TIER 4 

1. an of instruction. 

2. of action. 

3. by self-evaluations. 

4. on findings. 

Core Knowledge Area 7: 
Professionalism. 
 
B. Know about and uphold ethical standards and other professional guide-
lines. 
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TIER 1  

1. an of the of resources. 

2. and with and professionals. 

TIER 2 

1. and to  

2. set to promote professionalism. 

3. accreditation. 

4. and professionals. 

TIER 3 

1. and in into  

2. as a of  

3. strategies  

TIER 4 

1. in revise as  appropriate. 

2. for others. 

3. in as to in on- to  

in education. 

4. Evaluate and apply current trends, research and policy in early childhood education, including infant-toddler  

early childhood education and revise practice as appropriate.  

Core Knowledge Area 7: 
Professionalism. 

C. Engage in ongoing, interactive learning to inform practice. 
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TIER 1  

1. and with of and for and 
be needed. 

2. to goals. 

TIER 2 

1. on of to goals. 

2. to practice. 

3. on to information. 

TIER 3 

1. on standards. 

2. to in ways. 

3. of field. 

TIER 4 

1. of of early 

decision-making. 

2. in to standards. 

3. of perspectives. 

4. to practice. 

Core Knowledge Area 7: 
Professionalism. 
 
D. integrate knowledgeable, reflective and critical perspectives on  
early childhood education. 

“Education must no longer be regarded only as a matter of   

teaching children, but as a social question of the highest            

importance, because it is the one question that concerns all     

mankind. The many other social questions have to do with one 

group or another of adults, with relatively small numbers of      

human beings; the social question of the child, however, has to 

do with all men everywhere.” 
—Maria Montessori 
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TIER 1  

1. for and as a on its to and development. 

2. in that for and and professions. 

TIER 2 

1. call for in the or community. 

2. for all children. 

3. the of the the of to families in the                

community. 

TIER 3 

1. 

profession. 

2. as a profession. 

3. of practices. 

TIER 4 

1. for to for families. 

2. to policy. 

3. an for workplace. 

4. in to for 

families. 

Core Knowledge Area 7: 
Professionalism. 

E. Engage in informed advocacy for children, families, communities and the 
profession. 

“If you are planning for a year...plant rice. If 
you are planning for a decade...plant a tree. If 

you are planning for a lifetime...educate a 
child.” 

 
—Chinese Proverb 
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Key Terms for Early Care and Education 

Practitioners 
 

Best Practices: A best practice is a teaching technique or method that is proven effective through              

experience and research. In this case, proven to optimize the educational experience of young children. 

 

Cognitive Flexibility: Cognitive flexibility is the ability to switch gears and apply different rules to different 

settings. This skill is associated with executive functioning. An example is when children understand they 

use inside voices inside but when they go outside they may use an outside voice. This capacity also allows 

children to “think outside the box” when problem solving.   

 

Director: A director is the staff person or the responsible for the 

supervision of the and for and evaluating its 

operations  
 
Executive Function: Executive functions are a group of skills that helps us to focus on multiple streams of 

information at the same time, monitor errors, make decisions in light of available information, revise plans 

as necessary, and resist the urge to let frustration lead to hasty 

actions.  

 

Inhibitory Control: Inhibitory control is a skill associated with executive functioning. It means the ability 

to control impulses and resist temptations and distractions. For young children this includes resisting the 

urge to lash out physically when they are mad and the ability to stay on task. 

 

Practitioner: A p a staff person who works in the field of early care and

inclusive of the various roles and positions in a  
 
Program:  A program means any type of environment that offers childcare such as corporate centers,    

faith- based centers, community childcare centers, family homes and schools. 
 
Reflective Practice:  the process of one’s 

 
 
Stakeholder:   Stakeholders are all with a interest in school 

and life

 

Center on the Developing Child at Harvard University (2011). Building the Brain’s “Air Traffic Control”     

System: How Early Experiences Shape the Development of Executive Function: Working Paper No. 11. 

http://www.developingchild.harvard.edu 
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(866) 357-3239 Toll-Free  
                     


